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SPIRITUAL, MORAL, SOCIAL & CULTURAL DEVELOPMENT 
 

 
 
 

Opportunities for provision in the  
Broader Curriculum include: 

 
 School assembly 

 
 Management of behaviour 

 
 Code of conduct 

 
 Equal Opportunities 
 
 Education for a multi-ethnic society 

 
 Awards and merit system 

 
 Community Links 

 
 Extra curricular activities 
 
 School Council 
 
 Personal, Social and Health Education 
 
 Citizenship 

 
 Education for Sustainable Development 

 
 Culture and Creativity 
 
 Careers Education and Guidance 

 
 
 
 
 
 
 
 
 

 
 

         

POLICY  

 

GUIDANCE 

 

TEACHING METHODS 

 

RESOURCES 

 

LEARNING ACTIVITIES 

 

PLAN 

 

IMPLEMENT 

 

MONITOR 

 

EVALUATE 

Opportunities for 

Provision 

through subjects: 
 

 English  (Literacy; Drama) 

 Mathematics (Numeracy) 

 Science 

 Art 

 D.T. 

 Geography 

 History 

 I.C.T. 

 Modern Foreign Languages 

 Music 

 P.E. 

 Other subjects of the taught 

curriculum  

 Religious Education 

ACTION 

SCHOOL AIMS AND VALUES 

EDUCATION IN VALUES 

 

CLIMATE FOR LEARNING (“ETHOS”) : RAISING ACHIEVEMENT : SCHOOL EFFECTIVENESS 
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Definitions 
 

These are working definitions for practical use in a school setting.  They are not exhaustive but they are 
intended to provide a common understanding. They provide a starting point to develop a systematic and 
co-ordinated approach to the school’s provision for Spiritual, Moral, Social and Cultural Development. 

 
Spiritual Development  
Pupils’ spiritual development is shown by their:  

 beliefs, religious or otherwise, which inform their perspective on life & their interest in & respect for 
different people’s feelings & values  

 sense of enjoyment and fascination in learning about themselves, others and the world around 
them, including the intangible  

 use of imagination and creativity in their learning  

 willingness to reflect on their experiences  
 
Moral Development  
Pupils’ moral development is shown by their:  
• ability to recognise the difference between right and wrong, and their readiness to apply this 
understanding in their own lives  

• understanding of the consequences of their actions  

• interest in investigating, and offering reasoned views about, moral and ethical issues  
 

Social Development  
Pupils’ social development is shown by their:  
• use of a range of social skills in different contexts, including working and socialising with pupils 
from different religious, ethnic and socio-economic backgrounds  

• willingness to participate in a variety of social settings, cooperating well with others and being 
able to resolve conflicts effectively  

• interest in, and understanding of, the way communities and societies function at a variety of levels  
 

Cultural  
Pupils’ cultural development is shown by their:  
• understanding and appreciation of the wide range of cultural influences that have shaped their own 
heritage  

• willingness to participate in, and respond to, for example, artistic, musical, sporting, mathematical, 
technological, scientific and cultural opportunities  

• interest in exploring, understanding of, and respect for cultural diversity and the extent to which they 
understand, accept, respect and celebrate diversity, as shown by their attitudes towards different 
religious, ethnic and socio-economic groups in the local, national and global communities  

 
 
 

Whilst it is useful to define each dimension separately, the development of the spiritual, moral, social and 
cultural is often interdependent. It could be said, for example, our responses in those moments when we 
are carried away by the sheer beauty of a piece of music or work of art may enable us to understand the 
greatness of the universe and of human creativity.  This response can induce moral insight. It can also 
provoke a sense of being part of something greater than ourselves, something that is intrinsically valuable 
in a community or in society, that everyone feels they belong to, irrespective of their background or even 
culture. 
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Key Issues for teaching and learning 
 

Well-planned provision for pupils’ spiritual, moral social and cultural development balances the interplay 
between the intellect and the emotions. This means pupils require a combination of knowledge and 
understanding along with opportunities to reflect on their own views, responses and experiences. 
Therefore, it could be broadly said that: 

 
Spiritual development requires pupils to: 

 

 recognise the importance of intuition, feelings and emotions 

 learn from their experiences. 
To do this, teachers consider the underlying ethos of the learning environment and to ensure that it is both 
supportive and challenging for pupils to practice skills of expression and reflection. 

 
Moral development requires pupils to: 

 

 balance different view points 

 make their own judgements based on a knowledge of moral rules 

 use these rules in making moral decisions. 
To do this, pupils need information to help them make personal decisions and experience of practising 
the skills of analysis, evaluation and reflection. 

 
Social development requires pupils to: 

 

 listen to others 

 learn to take account of other views. 
To do this, pupils practice discussion and debate, processes at the heart of democracy. 

 
Cultural development requires pupils to: 

 

 recognise the important influence of culture in all its forms, in people’s 
lives and on their actions, including their own, for good or ill. 

To do this, pupils need to participate in a wide range of cultural experience and to practice the skills of 
enquiry, interpretation and application. 

 
It is important that teachers recognise, therefore, that there are essential skills that 
pupils need to practice and develop. 
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A variety of experiences and approaches are used: 
 

All pupils will not respond to all experiences in the same way.  What might enhance one pupil’s spiritual or 
moral or social or cultural development may not in another.  This is why, in particular, for this aspect of a 
school’s provision, the wider the range of opportunities the better, to be fully assured that all pupils are 
engaged in some experiences some of the time.  Teachers, therefore, need to take into account: 

 

 the variety of ways in which pupils learn 

 the variety of ways pupils may wish to record and express their work. 

 the wide range of pupils’ abilities and experiences 
 

Although some activities will be specific to a key stage, there are other ways of working and other learning 
experiences that are appropriate across the key stages. 

 
These could include :-  

 
Gathering Factual Information through for example: 

 

 research and investigation 
           (variety of sources and methods) 

 direct teaching 

 visitors/speakers/visits 

 opinion forming 

 speaking/listening 

 discussion and debate 

 testing hypotheses 

 brainstorming 

 different ways of writing. 
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Using Direct Experience through for example: 

 
Visits: exhibitions, concerts, plays, museums, cinemas, art galleries, magistrates 

court, County Hall, concerts, historical sites, scientific sites, industrial 
sites, local services e.g. ambulance. 
 

Fieldwork: outside activities, environmental visits, foreign exchanges, residential 
experiences, nature walks. 

Visitors: artists, musicians, theatre groups, writers, politicians, people from 
charities, members of faith communities, community workers; sports 
people; local services e.g. police; people from the community. 

Events: major events e.g. millennium, sporting events, travelling exhibitions, 
locally organised events, media events, charitable events, cultural events. 

 
Encouraging Expression and Sensory Awareness through for example: 

 
Participating in: role play, puppets, drama, dance, composing music, singing, playing 

instruments, imaginative play, cooking, painting, drawing, designing, 
creative writing, growing seeds, making circuits, using magnifying 
glasses, doing experiments. 

Opportunities for: involvement in local, national projects, taking responsibility for 
equipment/others/project, interviewing each other, teachers, visitors 
giving presentations, caring for a school pet, using creativity and 
imagination, developing empathy, hearing stories, observing the 
environment, charity fund-raising, open-days, celebrating their own and 
the school’s achievements. 

Involvement in: circle time; games; interactive display; paired/group work; working as a 
team; times of silence and reflection; making games, models, 
exhibitions, ICT. 
 

Engaging the 
senses: 

seeing, hearing, touching, smelling, tasting. 
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Early Years   
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Children in the Early Years: 

 

 have an “open mind” and a readiness to use their imagination.  They have 
a lively sense of curiosity and are accepting of wonder and excitement.  
They are responsive to interesting experiences and have a capacity to 
show this in language and actions. 

 
A foundation for the promotion of children’s spiritual development. 
 

 are beginning to recognise ‘right’ and ‘wrong’.  They are beginning to take 
responsibility for their own actions and can begin to learn about caring for 
others in the  family, classroom and in the community.  They have an 
openness to caring for their environment and for learning to appreciate its 
beauty and joys - a first step to thinking about moral issues concerning the 
environment. 

 
A foundation for the promotion of children’s moral development. 
 

 are usually at the ‘me’ stage but can begin to gain an understanding of the 
need to take turns and share as they play and work together and with 
adults.  They are curious about visitors to their classroom and enjoy new 
experiences including visits to places of interest. 

 
A foundation for the promotion of children’s social development. 
 

 are interested in learning about their own culture and in story, picture, 
dressing up and play, for example, they can begin to appreciate the 
richness of other cultures.  They are open to a wide variety of aesthetic 
experience. 

 
A foundation for the promotion of children’s cultural development. 

 

 
Whole school opportunities for SMSC 

 
Opportunities for SMSC permeate all aspects of the early years curriculum 
and school life.  In seeking to create an environment where the promotion 
of the SMSC of all children can flourish, the value of activities and 
experiences, such as those outlined below, need to be acknowledged and 
planned for. 
 
Broader Curriculum e.g. 
 

 visitors to the school 

 educational visits 

 milk time 

 school rules 

 special times 

 transition arrangements 

 school pets 

 school displays 

 interest areas. 
 
Climate for Learning (Ethos) 
 

 The promotion of a happy friendly atmosphere where children and 
adults accept individual differences, respect each other and their 
surroundings and are encouraged to take an active part in the world 
around them through a planned and structured learning environment. 
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LINKING SPIRITUAL, MORAL, SOCIAL AND CULTURAL DEVELOPMENT TO EARLY LEARNING GOALS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

          
 

     

SPIRITUAL 

 
 Use their imagination in art & design, music, dance, imaginative play & role play and 

stories and physical activity(C& P) 

 Express and communicate their ideas, thoughts and feelings by using a widening range of 

materials, suitable tools, imaginative play & role play, movement, designing & making, 

and a variety of songs and musical instruments (C) 

 Listen with enjoyment and respond to stories, songs and other music, rhymes and poems, 

and make up their own (LL) 

 Use language to imagine and recreate roles and experiences (LL) 

 Talk about, recognise and recreate simple patterns (M) 

 Respond to significant experiences, showing a range of feelings (PSED) 

 Respond in a variety of ways to what they see, hear, smell, touch and feel (C) 

 Maintain attention, concentration and sit quietly when appropriate (PSED) 

 Can engage in physical challenge e.g. in dance, ball games (P) 

MORAL 
 

 Understand what is right, what is wrong and why (PSED) 

 Understand that there needs to be agreed values and codes of 

behaviour for groups of people … to work together harmoniously  

(PSED) 

 Consider the consequences of their words and actions for themselves 

and others (PSED) 

CULTURAL 
 

 Investigate objects and materials by using all their senses as 

appropriate (KUW) 

 Find out about and identify some features of living things, objects and 

events they observe (KUW) 

 Look closely at similarities, differences, patterns and change (KUW) 

 Find out about past and present events in their own lives and those of 

their own families and other people they know (KUW) 

 Begin to know about their own cultures and beliefs and those of 

others (KUW) 

 Understand that people have different needs, views, cultures and 

beliefs that need to be treated with respect (PSED) 

 Understand that they can expect others to treat their needs, views, 

cultures and beliefs with respect (PSED) 

 

 

 

 

 

 

 

SOCIAL 
 Are sensitive to the needs, views and feelings of others (PSED) 

 Show awareness of space, of themselves and of others (P) 

  Have a developing awareness of their own needs, views and feelings (PSED) 

 Work as part of a group or class taking turns and sharing fairly (PSED) 

 Form good relationships with adults and peers (PSED) 

 Interact with others negotiating plans and activities and taking turns in conversation (LL) 

 Independence gained from handling apparatus (P) 

 

Key: PSED - Personal, Social and Emotional Development 

 LL - Language and Literacy 

 M - Mathematics 

 C - Creative Development 

 KUW - Knowledge & Understanding of the  World 

 P            - Physical 
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PLANNING EXEMPLAR FOR THE EARLY YEARS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
        
         
 
 
 
 
 
 
 

 
SPIRITUAL MORAL SOCIAL & 

CULTURAL DEVELOPMENT FOR 

EARLY YEARS 3 - 5 

Awareness of Self and Others 

 

 confidence as a person different cultures  

       differences in people 

 development of co-operation skills safety 

 development of independencies        empathy 

    self-help skills   

  hygiene  sharing of feelings 

 development of relationships 

      using the senses   awareness of own feelings 

    visitors               feelings 

Excitement of Discovery 

Awe 

Development of Curiosity 
 

     Theatre     science           growing 

 drama  nature 

  reproduction          using the senses 

 creative activities           animals 

  reading 

 

Values, Attitudes, Behaviour, Respect, 

Right/Wrong 

 

 display       school rules  

         litter picks 

 using the senses  staff example 

   manners    

 putting away activities             property 

treating others with care and concern 

Special Times 

Celebration & Ceremony 

 

special days in the community     leaving school 

christenings          birth customs     pancake day 

    birthdays weddings        starting school  

Chinese New Year      Divali 

 Christmas funerals           local charities 

 Easter            reflection time                Wesak 

All Curriculum Areas 

 
linked to Early Learning Goals 

Early Years 3 - 5 

Environmental Issues 

Family within the Community 

 

   the beach  the farm  Durham Cathedral     

community links      vandalism    countryside 

   flowers             animals          using the senses 

 litter       special events for world issues 

     charities e.g. poppy day,     Children in Need, etc. 

 need for all to take care of the environment 
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BY THE TIME THEY ARE FIVE 
 

to be developing spiritually, morally, socially and culturally most children should: 
 

know and understand that: 
 

 they matter to other people 

 what they do and say affects others 

 they, and others, have feelings and experiences that are sometimes good and sometimes not 

 there are people whose job it is to help them if they are in trouble 

 there are rules that they should follow 

 there are differences between people; and this helps to make the world a lively and fascinating place 

 there are some behaviours that are right and some that are wrong 

 the environment can be pleasant, healthy and attractive or unpleasant, unhealthy and unattractive 

 different situations may require different types of behaviour 

 

be able to: 
 

 experience a range of feelings e.g. joy, sorrow, wonder and curiosity, inspired by places and environments as well as by people and 
situations 

 express their feelings and emotions and display awareness of others’ feelings and emotions 

 make friends and work with others 

 look and ask for help 

 work by themselves 

 listen and respond attentively 

 make choices 

 talk about what makes us healthy 

 

become increasingly: 
 
confident; eager; independent; sensitive; participative; fair to others; willing; careful with people and things; attentive; secure; friendly; enquiring. 

 

be acquiring: 
 
self respect; concern for others’ feelings; perseverance; interest in their surroundings; enthusiasm for learning. 
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Key Stage 1 
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Children in KS1: 
 

 have a natural inquisitiveness about themselves and others; 
they can think about things they value and that are special to 
them.  They can be thoughtful and can reflect on the ‘big’ 
questions about life and living; a favourite question is “why?”  
Their natural openness to awe and wonder continues into the 
infant years. They retain their spontaneity and enthusiasm for 
new experiences but are beginning to show a capacity for 
sustained interest in what is new. 

A foundation for the promotion of children’s spiritual 
development. 

 

 will bring to school some awareness of what it means to live by 
rules and a code of conduct.  They can begin to understand the 
need for fairness, and often have clear views of what is right 
and wrong.  They are learning to get to know themselves better 
and are beginning to show self-restraint in their actions. 

A foundation for the promotion of children’s moral 
development. 

 

 know the importance of caring and sharing in a wider context 
although they may not have totally outgrown their egocentricity.  
Children are learning to play with others and are beginning to 
develop skills for interacting with each other. 

A foundation for the promotion of children’s social 
development. 

 

 are becoming aware that there are differences between their 
own lives and homes, and those of others.  They have an open 
and enquiring attitude towards difference, whether this be in 
people, places or customs.  They are open to a wide variety of 
aesthetic experience, and can express themselves creatively 
with enthusiasm. 

A foundation for the promotion of children’s cultural 
development. 

 
 

 
 

Whole school opportunities for SMSCD 
 
Opportunities for SMSC permeate all aspects of the KS1 curriculum and 
school life.  In seeking to create an environment where the promotion of the 
SMSC of all pupils can flourish, it is important to build on the experiences 
and provision of the Early Years and to introduce new experiences and 
activities such as those outlined below. 
 
Broader Curriculum 
 

 inviting in speakers, performers and other visitors from their own and 
wider communities. 

 participating in a charitable cause. 

 ensuring pupils talk about their feelings, for example, fairness and 
unfairness, right and wrong. 

 visits to places of interest. 

 participating in a community event. 

 rules and a code of behaviour which are explained to pupils and are 
supportive of them. 

 
Climate for Learning (Ethos) 
 

 The promotion of a welcoming and secure environment that values 
positive and thoughtful relationships; where children understand the 
standards of behaviour expected of them; where children are 
encouraged to take part in the wider life of the school and are rewarded 
for their efforts. 

 
Assembly 
 

 is inclusive. 

 celebrates special times in the religious calendar. 

 celebrates school life, values and achievement. 

 provides opportunities for pupils to reflect and be still. 

 encourages children to be involved. 

 raises sensory awareness through a wide variety of stimulus. 

 encourages pupils to ask “why?” 
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BY THE TIME THEY ARE SEVEN 
 

 to be developing spiritually, morally, socially and culturally most children should: 
 

know and understand: 

 that they are different from anyone else and that this - their uniqueness - is one of the reasons that they are important 

 how people get hurt (spiritually, physically and mentally) and that teasing others about their beliefs, appearance or intelligence is wrong 

 that awe, wonder and mystery are ways of experiencing the world around them 

 the importance of respecting and learning from differences across a wide range of cultural traditions 

 that behaviour varies according to situations 

 that some things are right and some things are wrong, and why 

 the advantages of being, within their capabilities, fit and healthy and of knowing the food, drink, exercise and rest they need to remain healthy 

 that some questions in life are difficult to answer 

 why expressing themselves clearly, listening carefully to others and being able to forgive are important in relationships 

 the daily life of the school and of their own community, and the rules that everyone must keep if life is to run fairly 

 the beauty of shape, pattern and order and how we benefit from these 

 the pleasure of listening to and writing stories and poems, of making and dancing to music, and of drawing, painting, designing and making 

 

be able to: 

 sit quietly and think, appreciating the silence 

 identify and express their beliefs and feelings through various forms of artistic appreciation and give simple reasons for their beliefs 

 manage their feelings appropriately 

 see their actions and words from the point of view of other people 

 try to stop themselves from responding aggressively when they feel hurt 

 recognise that there are people who hurt others on purpose and whose behaviour and words should be described to an adult 

 work independently, asking for help when they need it 

 express themselves clearly and interestingly, listen with attention and interest and respond appropriately to what others have said 

 plan co-operatively with others, negotiating fairly and putting aside self-interest 

 reflect upon and talk about their experiences of the environment, attempting to understand what things are like and how environments differ 

 value their own cultural identity 

 

become increasingly: 
understanding; responsible; health conscious; curious; interested in others, in things and in their environment; appreciative; reflective; generous; 
co-operative; able to wait and share; creative; truthful 

 

be acquiring:  
self-knowledge; love and respect for themselves and others; self-discipline; empathy; a social conscience; a love of nature; social skills 

7 
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Key Stage  2 
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Pupils in KS2: 
 

 become increasingly interested in the big questions about life and living. As 
they progress through this key stage their capacity for discussing ultimate   
questions develops.  They are still interested in asking the question “why”? 
but they  want to move on to finding reasons and answers.  Increasingly they 
are fascinated by uncertainty, and human attempts to wrestle with this. 

 
A foundation for the promotion of pupils’ spiritual development. 
 

 are forming their own ideas about right and wrong.  Although they are still 
trying out limits within their own lives, increasingly they are open to an 
acceptance of rules for living co-operatively together.  They have a growing 
sense of justice and fair play.  Moral and environmental issues capture their 
interest especially those in the life of the school and in the media. 

 
A foundation for the promotion of pupils’ moral development. 
 

 are becoming more independent and are more willing and able to take 
responsibility for themselves and others.  Increasingly, they are participating 
in a ‘social life’ and learning the part they play in it.  They have a greater 
sensitivity towards being included and excluded, and are learning how to 
make and maintain friendships. 

 
A foundation for the promotion of pupils’ social development. 
 

 increasingly become aware through their own school, locality and the media, 
that there are other cultures that may be different from their own.  They are 
beginning to understand ideas of tolerance, understanding and respect.  They 
are the age where the concept of living in harmony can be explored.  They 
enjoy getting involved in a wide variety of cultural and aesthetic experiences. 

 
A foundation for the promotion of pupils’ cultural development. 
 

Whole school opportunities for SMSCD 
 
Opportunities for SMSCD permeate all aspects of the KS2 curriculum and school 
life.  In seeking to create an environment where the promotion of the SMSCD of 
all pupils can flourish, it is important to revisit and build on the experiences and 
provision in KS1, and to introduce new experiences and activities such as those 
outlined below. 
 
Broader Curriculum 
 

 taking responsibilities around the school e.g. caring for younger children, 
organising charity events, class representatives, school forum. 

 taking part in extra-curricular activities, community, educational projects and 
visits. 

 taking part in school performances. 

 welcoming and taking part in hospitality for visitors including parents, sports 
teams. 

 working with writers, artists, musicians in residence. 

 discussing moral, social, environmental issues. 

 taking an active part in, for example, environmental projects such as “Waste 
Wise”, School Grounds. 

 
Climate for Learning (Ethos) 
 

 The promotion of a sense of community where the worth of individual pupils 
is recognised; where there are clear expectations of behaviour through a 
shared code of conduct; where pupils are encouraged to take responsibility 
and also to learn how to be independent; where pupils are encouraged to 
work co-operatively with each other and with adults. 

 
Assembly that: 
 

 encourages stillness and reflection. 

 celebrates achievement and success. 

 encourages participation e.g. drama, music. 

 recognises topical events of great importance. 

 explores religious spiritual, cultural, social, moral and environmental issues. 
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 recognises important events in the national calendar e.g. Remembrance 
Day,      Saints Days. 
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BY THE TIME THEY ARE ELEVEN 

 
to continue to develop spiritually, morally, socially and culturally pupils should: 

know and understand: 

 that people have different ways of coping with pain, suffering, loss and sorrow 

 the difference between right and wrong in thought, word and action and the importance of trying to think,  say and do what is right 

 that there is a wide variety of aesthetic experience 

 that there are different ways of expressing the spiritual and that for many people religious faith is central 

 that life involves taking risks, but that these risks can be minimised with careful thought for personal health and safety and that of others 

 how to earn trust and loyalty, what it is to show honesty and commitment and why these values are important in relationships 

 that words do hurt, and that sometimes it is the way something is said, rather than what is said, that hurts 

 that different cultures, including their own, have traditions, customs and beliefs that give people a sense of identity, security and belonging 

 that cultures can change over time 

 how natural processes and human thoughtlessness can endanger species, landscapes and environments 

 their own feelings and responses to the natural world 

 that a community is made up of a wide variety of people 

 

be able to: 

 appreciate stillness and silence 

 discuss religious beliefs with respect and understanding, engaging with the language of religion and faith 

 recognise different emotions and the likely impact of these emotions, especially when strong, on behaviour 

 form opinions on the contribution of individuals to past and  present societies 

 accept and offer deserved praise, recognising and appreciating their own strengths and those of others 

 reflect on own views 

 be flexible and tenacious in the face of frustration and difficulty, recognising and working to overcome, their particular weaknesses 

 take responsibility, where appropriate, for their own health and safety, weighing risks sensibly and asking for help when necessary 

 talk clearly to the whole class about something that interests them 

 contribute to the building of consensus, expressing their own ideas and preferences, but recognising when compromise is necessary 

 produce and manage simple budgets (e.g. for looking after the school pet) independently and in negotiation with others 

 recognise good and bad reasons for believing something 

 give responses to searching and puzzling questions 

 

become increasingly: creative; conscientious; adaptable; considerate; trustworthy; reliable; loving; resilient; loyal; interested in other cultures; 
adventurous; honest with themselves and others; enterprising; autonomous; interested in the natural world; willing to contribute; companionable; 
imaginative; rational; 

 

11 
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be acquiring: tenacity; sensitivity; a sense of their own strengths; a sense of who and what they belong to; initiative; integrity; environmental awareness; 
their own opinions, social skills and respect for property 
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THE BROADER CURRICULUM:  
Where there is a positive climate just about everything a school does will contribute to pupils’ spiritual, moral, social and cultural development.  
These are “starting” points on which to build. 
 

Opportunities through:- SPIRITUAL MORAL SOCIAL CULTURAL 

Assembly 
 reflection on their own beliefs 

and values, and those of 
others 

 influence of values on 
behaviour 

 celebrating together  celebration of own and 
others’ religious and 
cultural traditions 

Management of 
Behaviour 

 sense of well-being in a 
secure and fair environment 

 recognition of difference 
between right and wrong 

 living together in the 
school community 

 recognising the culture of 
their school community 

Code of Conduct 
 learning respect for 

themselves and others and 
that holding values matters 

 living by the rules for the 
benefit of each other 

 fostering good 
relationships and respect 
for property 

 communities need values 
and rules for living together 

Awards and Merit System 
 sense of being appreciated  positive actions and 

behaviour are rewarded 
 recognising the worth and 

achievement of others 
 reinforcement of the 

cultural values in the 
community 

Equal Opportunities: 

SEN,  Gender, 
Multicultural, Multiethnic 

 values of mutual respect, 
equal worth 

 good relationships 

 a sense of being included 

 recognising values and 
beliefs that may be different 
from their own 

 challenging prejudice and 
stereotyping 

 diversity in society 

 challenging discrimination 

 richness and diversity of 
cultures 

Community Links 
including charitable 
causes 

 being involved, participating, 
playing a part 

 recognition of the needs of 
others 

 working together  insight into one’s own and 
other cultures 

Extra-Curricular Activities 
including visits/visitors 
programme 

 sense of achievement and 
enjoyment when pursuing an 
interest , talent or skill 

 channelling interests, 
talents or skills positively 

 team work, meeting 
others, working with 
interest groups 

 extending interests, talents 
and cultural pursuits 

School Council 
 views and values recognised  making decisions  representation and 

democracy 
 belonging; playing a part in 

school life, community life 

Preparation for Adult Life: 
PSHE 
Citizenship 
Sustainable Development 
(Environment)            
Culture and Creativity 

 personal skills 

 self-worth 

 self-expression 

 knowing oneself 

 inspiration 

 right and wrong behaviour 

 actions have consequences 

 responsibility and roles 

 care for the environment as 
a moral imperative 

 social skills 

 being a “good citizen” 

 democratic process 

 a better 
society/environment 

 working together in 
groups and teams 

 appreciation of 
environment, art, music, 
literature 

 aesthetic and creative 
qualities 



   24 
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English 
(Literacy) 
(Drama) 

Spiritual Moral Social Cultural 

 
 
 
 
 
 
 

KS1/2 

 hearing imaginative, 
mystical, fantasy stories 
which take them outside of 
the mundane. 

 playing with different forms 
of language and how 
words sound. 

 enjoying writing in various 
poetic forms about the 
natural and human made 
world. 

 listening to poetry. 

 working with storytellers, 
actors and writers to 
stimulate imagination and 
creativity. 

 expressing their own 
emotions. 

 empathising with the 
emotions of characters in 
stories including through 
imaginative play & role 
play. 

 using the senses. 

 recognising and discussing the 
example set by good and bad 
characters in stories. 

 looking at persuasive writing 
and what influences it can have 
for good and evil. 

 hearing/reading stories with 
moral themes e.g. “good over 
evil, weak over strong, wise 
over foolish”. 

 hearing and writing stories 
where there are two sides to an 
argument. 

 using writing frames for 
persuasive writing. 

 evaluating the influences of 
characters and plots on 
themselves. 

 hearing/reading stories 
about a wide range of 
relationships e.g. 
friendships, families, 
gangs, school. 

 hearing/reading stories 
which illustrate the 
influence of pressure 
groups e.g. “Dear 
Greenpeace”. 

 writing letters to ‘important’ 
people in local and 
national government. 

 learning to work co-
operatively in groups for 
discussion and completing 
a task. 

 developing communication 
skills. 

 producing work for 
different audiences. 

 hearing/reading novels, 
stories and poems 
from a variety of 
cultures and traditions. 

 using information 
books which reflect the 
multicultural nature of 
Britain. 

 talking and writing 
about the cultures they 
come from and their 
influence. 

 using stimulus from the 
arts (music, poetry, 
dance, drama, painting 
etc.) to produce 
discussion, various 
forms of writing and 
drama. 
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Maths Spiritual Moral Social Cultural 

 
 
 
 
 
 
 
 

KS1/2 

 having fun with numbers 
and data. 

 appreciating the beauty 
and perfection of 
mathematics. 

 recognising ‘eureka’ 
moments. 

 wondering at the beauty of 
order and pattern; 
symmetry in the natural 
world e.g. flowers, crystals. 

 noticing naturally occurring 
mathematical forms e.g. 
hexagons in snowflakes 
and in honeycombs. 

 

 developing a respect for truth. 

 understanding that statistics, in 
many shapes and forms, can 
be misused to prove a 
particular viewpoint. 

 to investigate moral issues 
surrounding money and wealth. 

 acquiring skills to help 
them take financial 
responsibility. 

 collecting data in groups. 

 planning small budgets. 

 learning how to solve 
problems which can 
improve peoples’ living 
conditions. 

 looking at practical 
applications of 
mathematics e.g. 
conducting and analysing 
surveys. 

 learning that numbers 
are a symbol system 
and different cultures 
have different systems 
(e.g. Arabic, Roman). 

 discovering 
mathematical patterns 
in art from a wide 
variety of cultural 
contexts e.g. Islamic 
patterns, Celtic 
knotwork. 

 investigating 
mathematical problems 
using a variety of 
cultural contexts. 

 
 
 

Science Spiritual Moral Social Cultural 

 
 
 
 
 
 

KS1/2 

 using senses to become 
aware of the world around 
them. 

 appreciating the beauty of 
the natural world. 

 asking questions about life 
and its origins. 

 developing a sense of awe 
and wonder at the 
complexity and pattern in 
natural phenomena. 

 being fascinated by how 
things work and what might 
happen. 

 encouraging a sense of 
wonder in scientific 
discovery. 

 thinking about the scientific 

 looking at good and bad uses 
of drugs. 

 moral issues in the human food 
chain. 

 moral issues surrounding 
animals, including pets. 

 recognising the need for a fair 
test. 

 exploring the consequences of 
certain actions. 

 investigating the laws of nature. 

 the scientific skills of making 
predictions, observing and 
drawing conclusions are helpful 
in considering moral issues. 

 relating their 
understanding of science 
to their personal health 
e.g. personal hygiene, 
drugs, smoking, 
exercise, diet. 

 looking at health and 
safety issues. 

 considering how to treat 
living things and the 
environment with care 
and sensitivity. 

 looking at the ways in 
which the environment 
needs protection. 

 exploring why they need 
to look after the 
environment. 

 recognising similarity 
and differences 
between themselves 
and other pupils. 

 looking at different 
attitudes to animals 
and environment in 
different cultures. 

 developing scientific 
ideas through various 
aesthetic media. 

 becoming aware that 
scientific discovery is 
world-wide and not a 
‘western’ phenomena. 
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idea that “seeing is 
believing”. 

 working with ‘variables’ - 
learning to test 
hypotheses, accept failure 
and try again. 

 exploring the part played 
by science in civilisation. 

RE Spiritual Moral Social Cultural 

 
 
 
 
 
 
 
 

KS1/2 

 becoming familiar with 
what ‘spiritual’ means in 
the religions they study. 

 reflecting on what they 
learn about religion. 

 considering their own 
beliefs and values. 

 valuing intuition. 

 appreciating the beauty 
and order of natural and 
human made world. 

 responding to their world 
with awe and wonder. 

 asking ultimate questions. 

 expressing their thoughts 
creatively. 

 

 looking at the examples set 
by characters in religious 
stories. 

 discussing the moral teaching 
of founders and leaders. 

 exploring key themes in 
religious stories e.g. good 
and evil. 

 reflecting on the teaching in 
moral codes:  what is right 
and wrong? 

 learning that there may be 
more than one side to a moral 
argument. 

 learning about different 
religious communities and 
how they work together. 

 hearing religious stories 
which show a variety of 
relationships. 

 understanding how religious 
moral codes bind a 
community together. 

 exploring events e.g. 
ceremonies and festivals, 
which bring communities 
together. 

 discussing religious attitudes 
to social and environmental 
issues. 

 exploring Britain as a 
multifaith, multicultural 
society with particular 
reference to Buddhism, 
Sikhism, Hinduism and 
Christianity. 

 discussing how peoples’ 
beliefs and cultural 
traditions affect the way 
they live their lives e.g. food, 
dress. 

 exploring religious traditions 
in their own community and 
how these shape people’s 
lives. 

 using the arts as a stimulus. 

 representing work in various 
artistic forms. 

 
 

 Spiritual Moral Social Cultural 

 
 
 

History 

 appreciating and valuing 
their own identity - their 
links with the past. 

 experiencing a sense of 
wonder by contact with the 
past (visits, artefacts). 

 valuing past human 
achievement and 
spirituality. 

 evaluating the qualities, skills 
and attitudes of famous people 
from the past. 

 considering moral issues from 
past societies e.g. child labour 
in Victorian times. 

 looking at what we mean by 
truth in history - studying 
primary sources. 

 developing empathy through 
learning to see things from 
other perspectives. 

 learning how past societies 
were organised and 
functioned. 

 learning about social issues 
in past societies e.g. slavery, 
empire. 

 learning how other 
civilisations (e.g. 
Greeks, Romans) have 
contributed to their own 
culture. 

 looking at how cultures 
change. 

 exploring the cultural 
values that underpinned 
past societies. 

 appreciating the arts; 
from the past and links 
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to the present. 

 
 
 

Geography 

 reflecting on a variety of 
landscapes and locations. 

 reflecting on their own 
identity by studying their 
own locality. 

 gaining of sense of their 
own place and their own 
value. 

 evaluating the effects of human 
actions on the environment, 
including their own e.g. litter. 

 engaging in discussion and 
action on improving their 
environment. 

 discussing moral issues on the 
theme of settlement e.g. 
inequality, dilemmas of 
development. 

 studying their own locality 
and its relationship to the 
wider world. 

 evaluating what services are 
provided for residents. 

 discussing issues 
surrounding citizenship and 
social justice. 

 looking at environmental 
pressure groups. 

 learning how people 
differ in their response 
to their environment. 

 finding out about 
contrasting localities, in 
Britain and in the wider 
world. 

 exploring how various 
landscapes provide 
inspiration for the arts. 

 evaluating cultural 
influences in their own 
locality. 

 
 
 

Art 

 using their senses as 
inspiration for creativity. 

 expressing their feelings 
through a variety of art 
media. 

 studying the work of great 
artists as a source of 
inspiration and creativity. 

 exercising the imagination. 

 using the environment as 
a source of inspiration. 

 reflecting on social and moral 
issues portrayed in works of art. 

 considering how art is 
manipulated by the media e.g. 
advertising? 

 debating whether or not 
anything is permissible for Art’s 
sake. 

 looking at the value of Art - is it 
for everyone?  Should we 
spend so much public money 
on it? 

 looking at public works of art 
past and present e.g. Bowes 
Museum, Gateshead Angel, 
Durham Cathedral. 

 evaluating the uses that 
society makes of art. 

 looking at how works of art 
portray the societies they 
came from. 

 learning about art from a 
variety of cultural 
contexts and the role it 
plays. 

 recognising that different 
societies have diverse 
views of beauty and 
worth. 

 experimenting with a 
variety of influences to 
express their own 
cultural identity. 
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 Spiritual Moral Social Cultural 

 
 
 
 
 

Music 

 exploring their feelings by 
listening to a wide variety 
of music. 

 appreciating the use of 
sound and silence. 

 experiencing joy, 
satisfaction,  creativity, use 
of imagination in creating 
and performing music. 

 appreciating the power of 
music to take them beyond 
the common-place. 

 investigating the value placed 
on different kinds of music. 

 considering the issue of noise 
pollution - how music is used. 

 looking at songs which have 
been written dealing with a 
variety of social and moral 
issues (blues, folk). 

 evaluating how music can 
influence (sub-culture, 
advertising). 

 looking at the notion of elitism 
in music. 

 learning to compose and 
perform together. 

 looking at how music can be 
a powerful tool to bind 
groups together e.g. school 
song. 

 investigating what musical 
groups exist in their locality 
e.g. brass band, church 
choir. 

 exploring how various 
societies use music e.g. for 
national occasions 

 listening to music from a 
wide variety of cultures. 

 exploring how music 
‘belongs’ to a particular 
culture or sub culture 
e.g. opera, bhangra, 
heavy metal. 

 exploring  what music is 
on offer in their own 
locality. 

 considering different 
notions of “tuneful” in 
different cultures. 

 
 
 
 
 
 
 

ICT 

 wondering at the speed 
and complexity of 
developments in ICT. 

 enjoying the quality of 
work that they can 
produce. 

 being challenged by the 
changing demands of new 
technology. 

 exercising creativity in 
response to information 
gathering, data handling, 
simulations, presentations. 

 for many pupils ICT has 
the capacity to capture 
imagination. 

 

 considering the consequences 
of misuse. 

 evaluating the uses of 
computers for both good and 
evil e.g. violent games, 
pornography, attitudes to the 
environment. 

 looking at issues around 
freedom and privacy e.g. Data 
Protection Act. 

 learning to express 
themselves clearly and 
communicate effectively. 

 working co-operatively e.g. 
making a class newspaper. 

 considering the impact, good 
and bad, of ICT on society 
e.g. computers replacing 
people at work. 

 examining gender bias in 
ICT materials and attitudes. 

 finding out about the 
world from information 
resources e.g. CD Rom, 
Internet. 

 communicating with 
pupils from other parts of 
Britain and the wider 
world e.g. video 
conferencing, E-mail. 

 discussing how 
information arises out of 
a cultural context e.g. 
how the presentation of 
a site on the World Wide 
Web reflects the culture 
of its creators. 

 communicating with 
artists, writers, actors 
etc. 
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 Spiritual Moral Social Cultural 

 
 
 
 
 
 
 
 

DT 

 recognising their own 
creativity and that of 
others. 

 developing thinking and 
reasoning skills. 

 making decisions about 
usefulness, beauty, cost-
effectiveness. 

 persevering and taking 
care, to produce 
something unique - a 
sense of achievement and 
worth. 

 appreciating variety, 
beauty, ingenuity, 
achievement, 
magnificence, simplicity in 
design. 

 considering how a product 
affects society and the 
environment e.g. weapons 
(now and through history), 
factories, convenience food. 

 looking at how products are 
manufactured and advertised 
(e.g. exploitation in the 
“trainers” market). 

 evaluating who benefits from 
new products e.g. disposable 
nappies, round tea bags. 

 considering issues of health 
and safety. 

 learning to treat the ideas and 
finished products of others with 
respect. 

 developing the skill of co-
operation in designing, planning 
and making. 

 working on projects that 
consider the social aspects of 
design e.g. wheel chair access. 

 looking at social changes which 
are the result of changes in 
technology e.g. mobility. 

 considering the impact of 
design and technology on 
society. 

 ensuring variety in content and 
tasks to provide access and 
scope for success for girls and 
boys. 

 considering the aesthetic 
principles of design. 

 appreciating design and 
technology from a wide 
variety of cultural 
contexts. 

 developing awareness 
that design can 
communicate and reflect 
cultural identity. 

 looking at how design in 
Britain is influenced by 
different cultures. 

 being aware of differing 
cultural attitudes to 
certain products e.g. 
food, clothes. 

 
 
 
 
 
 

PE 

 experiencing and reflecting 
on feelings of 
determination, exhilaration 
and enjoyment. 

 learning to appreciate and 
enjoy the way their bodies 
work and can be used to 
express emotion (e.g. in 
dance). 

 gaining a sense of 
achievement. 

 developing positive 
attitudes towards 
themselves. 

 learning to know and 
challenge their own 
physical limits. 

 developing a healthy body 
and a healthy mind. 

 reflecting on the need for rules. 

 developing a sense of fair play 
and positive sporting behaviour. 

 considering the issues around 
enhancing performance 
(including the use of drugs). 

 reflecting on values 
surrounding ‘competition’ 
(including ‘winning at all costs’). 

 examining issues in sport such 
as:  racism, sporting heroes as 
role models, sports wear etc. 

 learning how to manage 
feelings and controlling 
aggression when working with 
others. 

 developing social skills of  

 co-operation, responsibility, 
communication, personal 
commitment, loyalty and team 
work. 

 learning how to handle success 
and defeat with dignity. 

 discovering the role of 
sport/dance in society. 

 learning to take responsibility 
e.g. as team leader/coach. 

 looking at how people show 
they belong to a group e.g. 
sports wear, team strip etc. 

 considering the social aspects 
of sport (e.g. leisure). 

 learning dances from 
different traditions, 
including their own. 

 playing traditional games 
and recognising their 
importance locally, 
nationally and 
internationally. 

 understanding the 
importance of activities 
for different cultures. 

 exploring the contribution 
of sport/dance to the 
arts. 

 being aware of different 
cultural attitudes towards 
aspects of physical 
activity. 

 considering sub cultures 
in sport. 
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 Spiritual Moral Social Cultural 

 
 
 
 
 
 
 

MFL 

 using language to convey 
thoughts, feelings and 
beliefs. 

 a sense of achievement by 
making themselves 
understood in another 
language. 

 enjoying the richness of 
language and its varied 
use. 

 looking at how language can be 
used to exclude people. 

 considering issues such as 
racism, nationalism, 
xenophobia. 

 looking at how moral values, in 
the countries of the languages 
studied, might differ from their 
own (e.g. attitude to animals, 
environment, ). 

 learning to communicate 
effectively in another language. 

 understanding the importance 
of language for making sense 
of the world. 

 developing skills of working 
together, using language for 
different purposes/in different 
contexts. 

 understanding how other 
societies are the same/different 
from their own. 

 reflecting on and 
comparing different 
cultural traditions. 

 developing a growing 
awareness and 
appreciation of other 
people - their opinions 
and way of life. 

 encouraging critical 
awareness of their own 
culture. 

 appreciating aesthetic 
achievements from the 
countries of the 
language(s) studied. 

 having the opportunity, 
where possible, to visit or 
have visitors from 
another country 
(exchange visits). 
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At all Key Stages it is important to recognise and reward pupils’ 
spiritual, moral, social and cultural development 

 
Reward, in an appropriate manner, all signs of pupils genuinely trying to improve themselves,  
their relationships, their contribution to the community, local, national and global and to the  
environment. 
 
For example: 
 

 Praising pupils often for genuine effort and achievement, verbally and in writing, in public and in private 
 
 Recognising courage, honesty, integrity and good actions generally 
 
 Making awards appropriate to the ages of the pupils 
 
 Compiling and regularly reviewing records of achievement, highlighting to pupils their talents and strengths and setting targets 
 
 Displaying work on school walls, in the reception area and classrooms and corridors 
 
 Writing/telephoning parents when individual pupils do something particularly praiseworthy 
 
 Regular press coverage of pupils’ achievements 
 
 Valuing pupils’ talents and encouraging them to enter public exhibitions, competitions. 
 
 Encouraging pupils to exercise their talents and abilities in school concerts, plays, sports and other public activities 

 
And by increasing opportunities as pupils progress through the school for them to: 
 

 Achieve status and reward by taking on responsibility 
 
 Represent the school at public events 
 
 Interact with governors, parents and visitors, as host, guide or commentator 
 
 Demonstrate particular skills and talents in public events with press coverage 
 
 Take responsibility, with teachers, for school concerts, plays, religious festivals and exhibitions 
 
 Become members of committees that have real power 

 
 Co-operate with all staff in the practical aspects of the school; make choices for themselves
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PRIMARY / SPECIAL 
        Opportunities for Spiritual, Moral, Social and Cultural Development in               (subject) 
 

Introductory Statement (rationale) : 
 
 
 
 
 

 Spiritual Moral Social Cultural 

Y1     

Y2     

Y3     

Y4     

Y5     

Y6     
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Teaching and Learning (Activities) 

 
Spiritual 

 
 
 
 
 

 
Moral 

 
 
 
 
 

 
Social 

 
 
 
 
 

 
Cultural 

 
 
 
 
 

 

Monitoring and Evaluation : 
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Monitoring and Evaluating School Success 
A school should evaluate its provision in the light of its stated success criteria. 
Some possible performance indicators to help in school self-review: 

 

Relationships within school and within and across the immediate and extended community of the school are thriving with everyone working together 
towards common goals, everyone responds positively to a school climate that understands and acts upon principles of politeness and 
mutual respect. 

Pupils are happy, spirited, have positive attitudes, are well-behaved, have high but realistic expectations of themselves, are well motivated 
and achieving.  In addition, they are acquiring and developing to the best of their abilities knowledge, understanding, skills, qualities 
and attitudes outlined in the guidance.  As they progress through the school pupils are increasingly aware of their membership of 
various communities and the rights and responsibilities this brings.  They are eager to contribute and confident they can do so.  Pupils 
know how to keep themselves healthy. Absence rates are low, bullying and dishonesty are rare, and the school and especially its 
common areas are generally tidy, litter and graffiti free. 

Staff The contribution of all members of staff is recognised and valued. 

Teachers have high expectations of pupils and are concerned for their well-being.  They know the pupils well and interact with them in ways 
appropriate to their ages and individual personalities. 

Non-teaching staff know pupils well. Teachers work collaboratively with and are actively consulted and involved in school life.  They feel they are valued 
members of the community. 

Parents are supportive and participative, happy with the school.  They are actively consulted on and involved in school life and are committed to 
and supportive of the policy of the school and practice.  They understand, accept, and co-operate with the school’s attempts to increase 
pupil’s responsibility and autonomy as they progress through the school.  They inform the school of potential problems their children 
might have and alert form teachers to areas of concern.  They are kept informed and feel they can approach the school to discuss 
difficulties. 

Partnerships with local businesses and local community generally are strong and productive with each partner playing an active part.  Relationships 
within and across the immediate and extended communities of the school are thriving with everyone working together. 

Gathering Evidence  
 

 Statistical 
 
 

 Other 

 Number of pupils participating in: extra curricular activities, school productions, school excursions etc. 

 improvement in attendance rates 

 reduction of exclusion rates  

 reduction of unauthorised absence 

 improvement in standards - examination performance 
 
 Feedback from pupils, parents, staff, governors, school council, members of the community 
 Review of each pupil’s Record of Achievement 
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THE STATEMENT OF VALUES 
 

THE SELF 
 
We value ourselves as unique human beings capable of spiritual, 
moral, intellectual and physical growth and development. 

On the basis of these values, we should: 
 

 develop an understanding of our own characters, strengths and 
weaknesses; 

 develop self-respect and self-discipline; 

 clarify the meaning and purpose in our lives and decide, on the basis of 
this,  how we believe that our lives should be lived; 

 make responsible use of our talents, rights and opportunities; 

 strive, throughout life, for knowledge, wisdom and understanding; 

 take responsibility, within our capabilities, for our own lives. 
 

 

RELATIONSHIPS 
 
We value others for themselves, not only for what they 
have or what they can do for us.  We value relationships 
as fundamental to the development and fulfilment of 
ourselves and others, and to the good of the community. 

On the basis of these values, we should: 
 

 respect others, including children; 

 care for others and exercise goodwill in our dealings with 
them; 

 show others they are valued; 

 earn loyalty, trust and confidence; 

 work co-operatively with others; 

 respect the privacy and property of others; 

 resolve disputes peacefully. 
 
SOCIETY 
 
We value truth, freedom, justice, human rights, the rule of law and 
collective effort for the common good.  In particular, we value families 
as sources of love and support for all their members, and as the basis 
of a society in which people care for others. 

On the basis of these values, we should: 
 

 understand and carry out our responsibilities as citizens; 

 refuse to support values or actions that may be harmful to individuals or 
communities; 

 support families in raising children and caring for dependants; 

 support the institution of marriage; 

 recognise that the love and commitment required for a secure and 
happy childhood can also be found in families of different kinds; 

 help people to know about the law and legal processes; 

 respect the rule of law and encourage others to do so; 

 respect religious and cultural diversity; 

 promote opportunities for all; 

 support those who cannot, by themselves, sustain a dignified life-style; 

 promote participation in the democratic process by all sectors of the 
community; 

 contribute to, as well as benefit fairly from, economic and cultural 
resources; 

 
THE ENVIRONMENT 
 
We value the environment, both natural and shaped by 
humanity, as the basis of life and a source of wonder and 
inspiration. 

On the basis of these values, we should: 
 

 accept our responsibility to maintain a sustainable 
environment for future generations; 

 understand the place of human beings within nature; 

 understand our responsibilities for other species; 

 ensure that development can be justified; 

 preserve balance and diversity in nature wherever possible; 

 preserve areas of beauty and interest for future generations; 

 repair, wherever possible, habitats damaged by human 
development and other means. 
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 make truth, integrity, honesty and goodwill priorities in public and private 
life. 
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PROMOTING VALUES THROUGH SPIRITUAL, MORAL, SOCIAL AND CULTURAL DEVELOPMENT - EARLY YEARS (3 - 5) 
 

Children 
spiritual development moral development social development cultural development 

 
 
 
 

learn to value 
themselves through: 

 using imagination, creativity, 
reflection 

 using their senses 

 enjoying a sense of awe and 
wonder 

 experiencing a balance of 
security and challenge 

 achievement 

 self esteem 

 healthy minds and bodies 

 self respect 

 curiosity 

 a sense of right and wrong 
and making choices 

 feelings - a respect for truth 
and promises, forgiveness 

 knowing and respecting 
themselves and each other. 

 

 learning to respect 
themselves  

 knowing the importance of 
their own place in the 
school/family/community 

 a sense of security. 

 having an awareness of their 
own place with their own 
cultures 

 knowing what makes them 
different/same 

 learning to appreciate colour, 
beauty, shape, pattern etc. 

 
 
 

learn to value 
relationships through: 

 emotions - empathy with 
others  

 fellow feelings - sharing 
joy/sorrow 

 sensitivity to the needs of 
others. 

 sharing 

 respect for others 

 belonging 

 caring 

 right and wrong actions 

 saying sorry 

 getting on with others  

 recognising that we can all 
help each other 

 considering actions 

 belonging to a culture (family 
and friends) 

 respect for the culture and 
views of others. 

 
 

 
 
 

learn to value society 
through: 

 curiosity about the people 
around them 

 learning to live and work with 
others 

 a sense of awe/wonder 
about human achievement 
and greatness 

 respect for the rights of 
others and their property 

 understanding rules that we 
all need to keep. 

 acquiring a sense of 
community (belonging) 

 interdependence 

 appropriate behaviour. 

 appreciating the richness and 
variety of creativity 

 belonging to a community 
(nursery, playschool,  school) 
with its different cultures. 

 
 
 

learn to value the 
environment through: 

 curiosity about the world and 
asking puzzling questions 

 learning about caring, 
preserving and appreciating 
our environment 

 an excitement of discovery, 
awe and wonder. 

 looking at the consequences 
of  their actions 

 developing respect for the 
environment and living 
creatures 

 exploring feelings about 
caring for the environment 

 asking “what can we do?” 

 co-operating with others in 
caring for the environment. 

 observing the world around 
them 

 using their senses as a 
means of valuing and 
appreciating their world 

 asking questions about how 
the world began (creation 
stories). 

SELF 

RELATIONSHIPS 

SOCIETY 

ENVIRONMENT 
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PROMOTING VALUES THROUGH SPIRITUAL, MORAL, SOCIAL AND CULTURAL DEVELOPMENT - PRIMARY 5-11 
 

Pupils 
spiritual development moral development social development cultural development 

 
 
 

learn to value 
themselves through: 

 understanding that they have 
a reflective and thoughtful 
nature 

 expressing personal opinions 
and beliefs 

 reflecting on the value of 
their inner life 

 considering their own beliefs 
and values. 

 taking responsibility for their 
actions 

 knowing the difference between 
right and wrong and making a 
conscious decision as to what is 
right 

 having the confidence to do what 
is right. 

 celebrating achievements and 
progress with peers and family 

 developing a sense of 
individual worth 

 taking responsibility for 
personal care and hygiene. 

 recognising their own identity 
and heritage 

 participating in aesthetic and 
creative experiences. 

 

 
 
 
 

learn to value 
relationships 

through: 

 appreciating others and the 
importance of relationships 

 empathising with others, their 
emotions and their needs  

 understanding 
interdependence 

 showing commitment to 
others. 

 

 a sense of loyalty, reliability and 
truthfulness with family and 
friends 

 respect for the views of others 

 consideration for each other 

 consequences. 

 recognising the importance of 
relationships that are good 

 understanding responsibilities 
within friendship and family 
groups 

 working co-operatively with 
others towards a common 
goal. 

 sharing own culture with 
others 

 sharing and reflecting upon 
other people’s cultures 

 to know that a lack of cultural 
understanding can generate 
tension 

 recognising common values 
which cultures share 

 understanding that cultural 
awareness helps us to live in 
harmony. 

 
 
 
 

learn to value society 
through: 

 co-operating with others 

 appreciating the qualities that 
everyone brings to society 

 recognising the importance 
of truth and fairness in 
society. 

 setting and following good 
examples  

 taking part in decision making 

 respecting and keeping to a code 
of conduct 

 developing an understanding of 
how actions can affect others in 
surrounding communities. 

 understanding their 
responsibilities as part of a 
community 

 evaluating rules and laws in 
their community 

 understanding appropriate 
behaviour towards visitors 

 taking responsibilities within 
the class and the school. 

 appreciating that they belong 
to a local and wider world 

 understanding other cultures 
and how they can enrich each 
other. 

 
 
 

learn to value the 
environment 

through: 

 appreciating beauty of the 
natural environment and all 
forms of life 

 an enquiring attitude  

 asking questions about the 
purpose and meaning of life 
(ultimate questions). 

 learning to value and accept 
responsibility for their own 
environment 

 recognising that the wider world 
needs to be sustained and 
looked after (environmental 
issues) 

 learning that thoughtless 
behaviour may have a 

 recognising that actions as an 
individual and a community 
can have an effect on the 
local/wider environment 

 understanding that they have a 
vested interest in looking after 
their environment 

 widening the definition of 
environment to include global. 

 responding to environment  
through artistic and creative 
media 

 identifying and appreciating 
how cultural traditions shape 
ideas  about the environment. 

SELF 

RELATIONSHIPS 

SOCIETY 

ENVIRONMENT 
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detrimental effect on the 
environment:  predicting the 
consequences of their actions 
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Glossary 
 
 
Work in values education needs so far as possible to avoid the misunderstandings and lack of 
clarity which can arise when the same terms suggest different ideas to different people.  But it 
also has to use terms which are part of our ordinary language, so some imprecision is 
inescapable. 
 
This glossary is intended to suggest core meanings of the main terms used in the Statement of 
Values produced by the National Forum for Values in Education and the Community, and of some 
others which often occur in discussions.  The glossary may also help to give a sense of the 
interconnections between ideas in this area. 
 
Autonomy has as its central notion thinking for oneself.  Autonomous individuals will endorse 
those values that stand up to their critical thinking.  They will recognise that autonomy is of value 
for others also, and so will have respect for it.  Autonomous persons have sufficient 
independence to put their thinking into practice in their action. 
 
Awe is a relatively passive emotion in the face of something perceived as vastly larger or more 
complex or more powerful than oneself; it can connect to an understanding of one’s place within 
some larger reality.  (See also spiritual development). 
 
To care for others is to have goodwill towards them and actively to promote their well-being. 
 
To be a citizen is to be recognised as a member of a community, where that status involves 
responsibilities as well as rights. 
 
The common good is not just what is good for each member of society individually, but what 
they can all recognise as being good for society as a whole. 
 
We have common values when we share beliefs about what is right or wrong.  This is 
compatible with there being also some diversity of values, or different priorities between values. 
 
Diversity can also refer to the existence of different cultures and religions, which involve different 
ways of life, different ways of making sense of the world, and often different beliefs about the 
nature of the world and about what is ultimately important.  (See also plural society). 
 
Environment refers to the world in its physical and biological (rather than social) aspects, 
including the built environment as well as landscape, plant and animal life, and climate. 
 
Freedom is the possibility of doing what one decides or wishes. 
 
To exercise goodwill towards others is to take a positive interest in their well-being. 
 
Human rights are rights which all human beings have, independent of any rights conferred by 
membership of a community, society or group. 
 
As a result of inspiration one does something one would not otherwise have done, or at least 
sees things differently.  There is an etymological link between inspiration and spirit:  a person 
inspired is in higher spirits and more motivated. 
 
Justice is the state of equity between rights and desserts. 
 
Knowledge is the possession of information, not necessarily accompanied by understanding of 
its significance. 
 
A plural society is one in which there is a diversity of values, as well as of religions, lifestyles etc.  
Pluralism is a system in which it is possible for people to live together with mutual respect and 
tolerance while retaining their diversity of values (certain values are likely to be shared even in a 
plural society). 
 
Principles are broad considerations which we should take into account at all times but which do 
not tell us exactly what to do or not to do in a particular situation. 
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Respect - to have respect for persons is to recognise the basic worth and hence the rights of 
every human being.  To treat people with respect is to treat them as persons, not as ‘numbers’ or 
as a means to someone else’s ends.  In this sense, we can respect everyone.  In a different 
sense, we respect particular persons when we esteem them for some particular quality or 
achievement. 
 
We have self-respect when we respect ourselves as we should respect others; that is, we 
recognise that we have the same basic worth as everyone else. 
 
Responsibilities as citizens include not only refraining from violating the rights of others, but also 
participating with fellow citizens in pursuing the common good. 
 
To act responsibly is to act within the limits set by the rights and interests of others, in such a 
way that we can account reasonably for our actions. 
 
Rights are entitlements to be treated in a particular way.  Many rights are entitlements within a 
particular system of rules (for example, citizens of a particular country may have rights within the 
laws of that country which non-citizens do not have).  Legal rights sometimes fall short of moral 
rights (for example, in some countries, there is no legal right to free speech, but the moral right is 
universal).  Rights and responsibilities are reciprocal:  a right creates the responsibility to see that 
the right is respected, though those who are not capable of carrying out responsibilities (such as 
infants or people in a coma) still have rights, which means that others can still have 
responsibilities towards them. 
 
The rule of law is a system within which what we are free or not free to do is determined, not by 
the arbitrary decisions of particular persons, but by laws made in advance, publicly recognised, 
and subject to change through recognised processes.  We can recognise the value of the rule of 
law without agreeing with every particular law.  (Laws can be seen as rules, underpinned by 
principles.) 
 
Rules are prescriptions telling anyone in particular context, such as pupils in a school, what they 
are to do or not to do.  They may be specific (pupils are not allowed in laboratories unless a 
teacher is present)  or very broad (‘don’t tell lies’), but they leave relatively little room for individual 
discretion. 
 
Tolerance is acceptance of another’s values (and their attempts to live according to their values) 
even though one may disagree with them.  The limits of toleration are set by common values, 
rights and responsibilities; we have a responsibility not to tolerate behaviour which violates either 
the legal or the moral rights of others. 
 
To have trust is to believe that others will act with goodwill, take their responsibilities seriously, 
and generally seek to promote the common good. 
 
We have understanding of something when we can make sense of it within a broader context, 
making connections between one piece of knowledge and another. 
 
Our values are our beliefs about what is right (rather than wrong) or good (rather than bad) or 
important (rather than unimportant). 
 
To have wisdom is to have experience, insight, practical understanding and a sense of priorities 
among values which enable one to make sound judgements. 
 
Wonder involves curiosity:  a wish to know and understand the larger reality. 

 
 
 
 
 
 

 


